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Abstract: This study investigates the role of self-efficacy (S-e) in teaching Arabic and
proposes a model for teaching that encompasses teaching goals, materials, and strategies.
The study draws on Bandura's scientific works and other studies that develop S-e theory.
The model is developed based on the characteristics of the materials that promote the growth
of S-e in students, using three different methods. The resulting Arabic Teaching Efficacy
Model (ATEM) improves objective thinking, critical thinking, responsiveness, and student
persistence through active mastery experiences, vicarious experiences, verbal persuasion
from others, social recognition, and reinforcement of physiological and affective aspects.
ATEM recommends themes such as Science and technology, What do you think?, I can
speak arabic, I speak arabic every day, What is your experience?, Other people's
experiences, and Respect for others as teaching materials. Additionally, ATEM suggests
teaching strategies such as social modeling, social persuasion, additional feedback, and
group work.
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1. Introduction

The pursuit of improving the quality of education has been ongoing for a long time,
and currently, teachers tend to focus solely on the teaching process, overlooking the
psychological aspects of their students. This disregard for the psychological aspects
of teaching Arabic is not only apparent during the teaching process but also extends
to the neglect of research in this field.

Arifa and Faruq (2021:81) found that the most popular research themes
among students were textbooks, Arabic speaking skills, linguistics, and vocabulary.
However, the Arabic language teaching community and educators have
unintentionally overlooked the psychological aspects of teaching Arabic.

In the 19th century, a similar situation occurred, where educators neglected
the psychological aspects of teaching. In response, Bandura (1997:2) reconstructed
Social Learning Theory (SLT) and introduced it as a protest against this neglect.
SLT emphasizes the importance of considering students' psychological aspects in
the teaching process, as ignoring them can cause students to feel uncertain about
their ability to master the material they are studying.

The low attention of lecturers to the psychological aspects of students at
Muhammadiyah University of Riau-Indonesia has resulted in students having low
efficacy in using Arabic. To address this, researchers used SLT to objectively view
the phenomenon and as a basis for designing ATEM.

369


https://doi.org/10.33806/ijaes.v23i2.468

Andrian and Yul Arabic Arabic Teaching Efficacy Model ...

2. Literature review

2.1 The existence of S-e in SLT

Social Learning Theory (SLT) is an educational theory that highlights the
connection between environment, individual psychology, and behavior (Gredler
2009:350-391). Santrock (2013:7) has also contributed to the incorporation of SLT
variables in several studies. The interplay between these three factors is a
continuous process throughout a person's life, and reciprocal processes can begin
and end at any point.

Figure 1. Interrelated variables in SLT (Santrock 2013:7)

The environment has an impact on individuals, including students, and conversely,
students can also have an impact on and shape their environment. Students' internal
cognitive processes play a critical role in their development, and their personalities
can influence their behaviour. Similarly, behaviour is linked to students' internal
cognitive processes and personalities. The environment is also linked to student
behaviour, and situations that occur in their environment can act as a stimulus.
Conversely, student behaviour is a response to environmental stimuli.
S-e is related to SLT as a part of the dimensions contained in theory;

Figure 2. S-e existence in SLT

The Social Learning Theory (SLT) emphasizes the reciprocal relationship between
environment, individual psychology, and behavior. SLT includes six key
components: environment, imitation modeling, cognition processing, experience,
reinforcement, and self-efficacy (S-e¢) (Bandura 1971, 1993). S-e, in particular,
directly or indirectly influences behavior or performance. In the context of teaching
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Arabic speaking skills, S-e can be an ideal teaching model to achieve long-term
learning goals (Eggen and Kauchak 2012:7-9). This research aims to examine the
relationship between S-e and learning Arabic speaking skills to develop a learning
model.

2.2 S-e in language teaching

Estrella (2016:1) designed the Teacher Self-efficacy Scale (ETSS) and found that
teachers who had high self-efficacy (S-e) in learning English scored higher than
others. Estrella (2016:1) also found that teacher S-e improved the quality of
students' language learning. According to Koseo (2015:131), teacher S-e¢ is
influenced by their understanding of the language, experience, and psychological
aspects.

The topic of this research is the increase in teachers' self-efficacy (S-e)
following treatment. Pujaningsih and Ambarwati (2020:79) examined S-e changes
in a collaborative course for inclusive education pre-service teachers and found that
prospective teachers' S-e increased significantly after participating in a
collaborative study. The sources of S-e are discussed in the first point as a factor
that can increase teacher S-e, and treatment is another factor that may enhance
teacher S-e. Furthermore, additional research is necessary to determine whether this
also applies to students.

It is essential for educators to apply a treatment for high self-efficacy (S-e)
achievement. Wyatt (2008:iii) found that the Teaching English to Speakers of Other
Languages (TESOL) instrument is effective in developing teachers' practical
knowledge and S-e. Additionally, Tobing (2013:iii) demonstrated a positive
relationship between reading skill strategies and self-efficacy in improving reading
skills.

2.3 S-e in learning Arabic

Yahya et al. (2018:10) found that if the self-efficacy (S-e) of Arabic teachers is
high, learning Arabic will be good. Ahmad and Safaria (2013:22) discovered that
students with high S-e achieve high scores. Gandeel (2016:281) found that S-e is
deeply related to speaking skill development. In addition, Smith-Justice (2017:357)
revealed that the geographical location of Central Appalachia greatly influenced the
improvement of teachers' and students' S-e. Furthermore, Mufidah and Nuryani
(2019:13) found that S-e plays a significant role in the success of debates, with its
presence accounting for 78%.

In conclusion, self-efficacy (S-e) in learning a second language occupies a
significant place in the field of learning psychology. Azizli et al. (2015:85) found
that S-e is closely related to a propensity to plan for the future, consider future
consequences, and overall life satisfaction, with S-e acting as the axis. The
relationship between the four variables begins with high S-e and ends with overall
life satisfaction.

This linkage applies in every aspect of life, including education. Diseth
(2011:191) found a strong relationship between self-efficacy (S-e) or goal
orientations and surface learning strategies. A student's previous academic
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achievement determines high/low efficacy and subsequent academic achievement.

Schunk and Pajares (2002:15) also found that self-efficacy (S-e) plays an
essential role in achievement, and many studies support this idea. S-e can influence
encouragement, direction, persistence, and outcomes of actions related to learning
achievement.

Self-efficacy (S-e) plays a vital role in mastering all kinds of learning,
including the four skills of language mastery, such as Arabic speaking skills. The
influence of S-e on learning Arabic speaking skills implies that learning should not
only focus on maximizing learning activities but also pay attention to the
psychological aspects of students. Based on this, the researcher is interested in
designing a model for learning Arabic speaking skills using S-e as a point of view,
resulting in the ATEM model.

3. Material and methods
The open materials used to develop ATEM are limited to several key sources related
to Bandura's social cognitive theory and perceived self-efficacy (S-e). These
sources include Bandura's (1971, 1986, 1993, 1997:80-106) works which cover
topics such as social learning theory, cognitive factors influencing human behavior
(McLeod 2016), and the application of social cognitive theory to personal and social
change. Additionally, Pajares' (1996:543) study examines the contribution of self-
efficacy to self-regulation and motivation in academic settings, while Zimmerman's
(2010:483) work provides a definition of self-regulated academic learning and its
capabilities. While these sources offer valuable insights, it is important to consider
a diverse range of research materials to ensure a comprehensive understanding of
the topic.

The reason for the limitation of the above materials as the primary source for
developing ATEM is the characteristics of the materials that display the principles
for growing S-e in students and focus on the education field.

3.1 The method to design learning objectives

The researcher combines two principles and synthesizes them into several learning
objectives (Knight et al. 2005:1-24). The first principle aims for students to achieve
proficiency in Arabic speaking skills, while the second principle focuses on
fostering high self-efficacy (S-e) values among students after participating in the
learning process.

3.2 The method to design learning materials

Researchers adopted the Botswana Training Authority's (2005:n.p.) method. The
following are the procedures that must be followed:
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Figure 3. Steps for developing learning materials according to Botswana Training
Authority's (2005:n.p.) method
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Please see the introduction of this study to confirm whether the researcher has
completed Stage 1 as discussed in the "Literature Review" and "Results and
Discussion" sections, Stages 2 to 4 have been completed. The study ends at Stage
5, which is displayed in the appendix.

3.3 The method of determining learning strategies

The researcher adopted the effective instructional strategies developed by Shi
(2018:477) namely: Social Modeling, Social Persuasion, Additional Feedback, and
Group Work. In this study, the chosen strategy is further discussed to reinforce the
reasons for its selection.

4. Results and discussion

The design below (Bandura 1986; 1997; Pajares 1996; Tschannen-Moran and Hoy
2002; Zimmerman 2010) will focus on students, not teachers:
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Figure 4. General design of teaching arabic speaking skills based on S-e

First, providing a source of S-e¢ information (4513l 5.4l jlas) consisting of (1)
personal experience that constitutes success (DSl Zlad 3 duadlll 5 ,all); (2)
experience of others as a model (pX #las & (A1 3 3); (3) being praised and
respected when he is skilled in speaking (p28)) 3 lga 3 sale sa Ladic ol yia¥) g £ LEll); (4)
good psychological and emotional state of being skilled in speaking ( 4wl Al
S b 1Ak )5S ad 8] ddbilall 5).

Second, The learning process (al=ill 4lee) / Cognitive Processing was carried
out based on the concept of S-e. This observation was to see the impact of S-e in
teaching Arabic speaking skills and whether these sources contribute to creating the
process of teaching Arabic speaking skills that is good or not.

Third, the assessment of students (dlkll ~is8) (Assessment of Personal
Learning Skills). It is used to determine the extent to which students respond to
information from the teacher.

Fourth, after carrying out the previous three operations, it will show the
students' S-e.

Fifth, knowledge about achieving educational goals (Consequences of S-¢ /
Goals, effort, perseverance, and others.), this category appears after knowing the
four previous processes.

It is important to note that S-e may widen or narrow depending on the
researcher's approach. Additionally, S-e is limited to work experience, motivation
effects, and cultural influences, as noted by Asri Usman et al. (2021:474).

4.1 Learning goals

The success of a remedial program in improving students' self-efficacy (S-e)
depends on the comprehension of the program's goals and effects, as noted by
Schunk and Rice (1989:279). To achieve these goals, teachers should identify
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learners' future goals, trust their abilities, and use appropriate learning strategies, as
emphasized by Karbakhsh and Safa (2020:803). Additionally, when learning a
second language, it is important to identify individual students' weaknesses and
adjust the learning procedures accordingly, particularly with regards to
psychological factors.

In this study, the students' weakness was identified as low S-e, which was
assessed using Dubay' (2017:84) S-e assessment design.

Table 1. ATEM learning goals based on S-e

Aims Learning goals
Solving the problems of | Objective thinking
= 5 learning Arabic  speaking
~ RN skills wisely
1) § .. %5 & | Creating  confidence  in | Critical thinking
wE LS success when facing problems
E 5 = %' % Willing to deal with problems, | Responsibility
S§2 §§ S | not stay away from the
=T @ &2 | problems
= , Increasing students S-e Mastery experience/student
= = personal experiences
-Q:" E’ gﬂ Modelling other' people.'s Vicarious experience aspect
Té EE ercce.ssﬁll experiences  in
& 55 abic speaking
%" £ % ... | Getting stimulants to increase | Verbal persuasion and other related
£ g § S-e social recognition/social persuasion
§ & £ £ | Eliminate tension, anxiety, | Physiological and affective states
= 2 83 | and fear.

The values of learning goals in this study were adopted from various studies on
self-efficacy based on Bandura's social learning theory (SLT) (Bandura, 1971,
1986, 1993, 1997; Pajares, 1996; Schunk and Pajares, 2002; Schunk and Rice,
1989). The Arabic Teaching Efficacy Model (ATEM) consists of seven learning
objectives, which merge two-dimensional subjects based on the primary principle
of high S-e and the second principle of high S-e, even though the latter is not
explicitly found in Bandura's studies.

This interlinking of the two principles is used to ensure the success of the
Arabic speaking skill course. A high S-e, which is the belief in one's ability to
succeed, cannot be achieved without objective thinking, critical thinking, and a
sense of responsibility.

The title emphasizes the belief that proficiency in Arabic speaking is
achieved through a specific process, supported by Bouddage's and Elfatihi
(2018:91) research on the beliefs of students and teachers regarding the use of
Information and Communication Technology (ICT) to alleviate speaking anxiety in
foreign language learners.

Teachers need to assess their students' needs and establish learning goals
accordingly Abu Bakar et al. (2014:41). In ATEM, students' learning goals are
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based on objective thinking, critical thinking, and responsibility values. This equips
students to approach learning challenges wisely, build confidence, and take
responsibility for solving problems. ATEM also incorporates Bandura's self-
efficacy concept, which helps students build confidence through successful
experiences and by emulating successful role models. Verbal persuasion and other
forms of social recognition motivate and encourage students to increase their
efficacy. Finally, the program aims to improve students' physiological and
emotional states to help them overcome anxiety and fear when learning Arabic
speaking skills.

Razmi et al. (2020:1047) examined the application of 'S-¢' as an effort and
persistence in developing metacognitive listening strategy, but did not discuss the
relationship between perfectionism, S-e components, and metacognitive listening
strategy.

4.2 Learning materials

Chapter 1: Science and technology (/5[5 5 32)

The title of this chapter was chosen based on the value of objective thinking, which
is important for students to develop. Odudukudu (2019:1) suggests that one way to
promote objective thinking is by analyzing objects. The chapter focuses on science
and technology (La sl »lal) and covers key ideas related to the historical
significance of Science and technology, their impact on society, and their
importance in students' lives. These ideas, along with the learning materials
provided, help shape students' objective thinking abilities.

The text is specifically related to learning Arabic speaking skills. To improve
their ability, students are provided with exercises such as orally summarizing the
central ideas of the text (Morrow 1985:647-661) and answering questions orally.
These activities emphasize the development of speaking skills, which is an essential
aspect of language learning (Hussain 2017:14-21).

A glossary was provided in the latter part of the book to make students able
to find the meanings of vocabulary. The task related to this is to organize words
into sentences, sentences into a paragraph, and express the students orally (Coady
and Huckin 1997:273-290).

Chapter 2: What do you think? (20 L9

The selection of the title for this chapter is based on the critical thinking domain.
The text under the title 'What do you think? ($aS:), L)' focuses on the transition from
offline to online learning since the outbreak of the COVID-19 pandemic, as well as
the contributing factors and inhibitors to implementing online learning. The chapter
encourages critical thinking by asking questions such as 'How do you feel about the
transition from offline to online learning during the pandemic?' and "What do you
think about the supporting and inhibiting factors for implementing online learning?'
The use of the question mark '?" is crucial in promoting critical thinking skills such
as predictive questioning, analysis, evaluation, and inference (Santoso et al. 2018:1-
6).
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Chapter 3: I can speak arabic (sl ﬁ-w &b
The displayed text with the title of "“alle 43l 4y =l 4211/ Arabic is a Universal
Language. It discusses the beginning of Arabic development. This theme is
emerging to position students in learning. This text discussed the 'advancement of
the Arabic language in its time, and learners are expected to be able to be
responsible for keeping the Arabic language advanced. This concept is in direct
contact with thinking (Cook-Sather 2010:555-575) regarding student failure in
America because the way students are positioned in learning is inappropriate.
Students re-explain the text orally in their way and aim to capitalize on
enthusiasm while providing a rich experience (Moss 2004:710-718). The selection
of the diction 'T can speak arabic (Al A3 gukind)' as the title aims to make students
receive a stimulus from the word 'can,' which means 'ability.' Furthermore, (The
Education Hub 2019:n.p.) described students with low self-efficacy as students who
say, "l am not sure I can do this."

Chapter 4: I speak arabic every day (a5 JS ) Alsi)

The title selection in this chapter is based on Enactive Mastery Experience/student
personal experiences in the form of success and failure in learning Arabic speaking
skills. Re-discovering enactives mastery experience in students is an effort to
increase S-e (Bandura 1971:3). Proximal environmental factors contributed more
to developing a second language (Paradis et al. 2020:1255-1281). Therefore, the
title 'T speak arabic every day (ps: JS 4w al) A3 ) aims to recover students' past
experiences when living in an Arabic environment. The text on this theme is a
conversation that discusses 'Getting used to speaking in Arabic.'

Chapter 5: What is your experience? (fa<i3 Ly

The experiences of other students can be used as models by students and increase
S-e (Bandura 1971:3). Therefore the title 'What is Your Experience? (faSisa L)
aims to find out the experiences of other students when they learn Arabic speaking.

Chapter 6: Other people's experiences (cx3Y/ 8_x3)
The title concept and the application of the text in this chapter have the same
discussion in chapter 5.

Chapter 7: Respect for others (w3 Y pLis)
This title was chosen to eliminate students' tension, anxiety, and fear (Bandura
1986:n.p.). Reward increases human motivation to learn a new language (Marco-
pallare et al. 2014:2606-2611) and is a force in overcoming obstacles to change
(Tohidi and Jabbari 2012:820-824).

Teaching materials are a collection of scientific information that is factual,
trending and constitutes values (Tuaima 1998:160)

4.3 Teaching strategy
Designing teaching strategies in ATEM is crucial because a teacher's instructional
strategies clearly affect students' self-efficacy (Alsuhaibani 2019:377). The
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following strategies are commonly used for teaching language skills in the context
of S-e (Shi 2018:477-496):

First, Social Modeling (Shi 2018:477-496). Social modeling involves five
general steps: inputs, methods, outputs, purpose, and contributions (The Education
Hub 2019:n.p.). These steps are related to various aspects, such as other people's
abilities, how other people use verbal communication, how students use other
people's abilities as a model, and whether students' verbal communication skills
improve after using other people's abilities as a model, and how students can
become a model for others (Saad 2015:3-4).

Second, Social Persuasion (Shi 2018:477-496). Persuasion plays an
important role in social change, and various variables can influence people's
behavior when they are highly motivated (high elaboration), not motivated (low
elaboration), or in an indeterminate state of processing capability (moderate
elaboration) (Vaughan-Johnston et al. 2020:2). Introducing the cultural aspects of
the language's country of origin can increase foreign language learning outcomes
(Papadopoulos and Shin 2021:158-202).

Third, Additional Feedback (Shi 2018:477-496). Error correction (corrective
feedback) is the most common form of feedback in language classes, aimed at
improving learners' accuracy (Kerr 2020:1-24). Feedback can serve multiple
purposes, such as improving fluency, accuracy, or complexity of learners' speaking
and writing, motivating learners, and developing learner autonomy.

Fourth, Group Work (Shi 2018:477-496). Group work is an effective way to
engage students in language learning (Sajidin and Ashadi 2021:480-494). Various
activities, such as games, role play, projects, information gap, jigsaw, think pair and
share, debate, inquiry, prioritizing, and fishbowl, can be used for group work
(Kasim 2015:97-106).

The table below shows the design of ATEM, which includes learning goals,
teaching materials, and strategies. But more research is needed to see if it really
helps students improve their speaking skills. Teacher need to test how ATEM
affects learners' oral proficiency and find ways to improve it. This research gives
valuable insights to develop better language teaching methods in the future.

5. Conclusion

ATEM is supposed to improve the learner's ability well. The teaching process with
this model must bring up the elements of enactive mastery experience, vicarious
experience, verbal persuasion, other related social recognition, and physiological
and affective aspects in the learning goals, teaching materials, and teaching
strategies. Learning materials in ATEM such as; Chapter 1: Science and technology
(L5153 5 o slall), Chapter 2: What do you think? ($aS41, W), Chapter 3: I can speak
arabic (dz ) 2S5 mkiul) Chapter 4: 1 speak arabic every day (as JS 4wl AS3),
Chapter 5: What is your experience? (foS3nsa W), Chapter 6: Other people's
experiences ({2 AY) 3 23), Chapter 7: Respect for others ((zaY) ol sia)). Teachers
can use strategies such; social modeling, social persuasion, additional feedback, or
group work to teach this material.
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Table 2. Learning model of Arabic speaking skill based on self-efficacy

No | Part Learning goals' Teaching Teaching
materials’ strategies’
1| Chapter 1 Objective thinking | Science and | Social
technology ( as=!! | modeling/social
L 1<l ) persuasion/
11| Chapter 2 Critical thinking What do you think? | additional
(SeSd1) W) feedback/  group
111 Chapter 3 Responsive I can speak arabic work.
() oIS gkl
IV Chapter 4 Mastery I speak arabic
experience/student | every day (A
personal s OS Ayl
experiences
V. Chapter 5 Vicarious What is  your
experience aspect experience (L
)
VI| Chapter 6 Verbal persuasion | Other people's
and other related | experiences (3.5
social CAY)
recognition/social
persuasion
VII| Chapter 7 Physiological and | Respect for others
affective states (A ol is))

! The learning Arabic speaking goals are based on self-efficacy
2 The learning materials designed by the researcher
3 The teaching strategies designed by Shi (2018:477)

6. Replication package

6.1 Detailed description of ATEM

ATEM (Arabic Teaching Efficacy Model) is a learning model designed for teaching
Arabic speaking skills. It's based on Bandura's Social Cognitive Learning Theory
and focuses on developing self-efficacy in students. The main goal is to help
students feel more confident in their ability to learn Arabic, but it can also be used
to teach objective and critical thinking skills.

This model is adaptable to different contexts, such as a school or university's
specific vision and mission. It can be used to teach students at a medium level, but
it's also flexible enough to be adapted for teaching other foreign languages.

6.2 Main content of ATEM
ATEM consists of three main components:

First, the learning objectives. As previously mentioned, the objectives are
mapped based on the sources of high self-efficacy, which include mastery
experience, vicarious experience, social persuasion, and physiological and affective
states.

Second, the ATEM teaching materials. These materials emphasize values
related to objective thinking, critical thinking, and high self-efficacy. They are
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organized into themes, and currently, there are seven themes available: Science and
technology (s slsiill5 aslall), What do you think? (%41, W), I can speak arabic
(Raadl QIS5 wkind) T speak arabic every day (ps: OS 4w ) AK3l) What is your
experience? ($8 22 W), Other people's experiences (0 aY! 3:3), and Respect for
others (cua¥! ol al).

Third, the recommended teaching strategies for using ATEM. There are four
strategies included in ATEM: social modeling, social persuasion, additional
feedback, or group work. These strategies are adapted from Shi (2018:477), but this
doesn't mean that the researchers didn't make an effort to determine the best
strategies for ATEM. The choice of teaching strategies is subjective and depends
on the preference of the teacher. Therefore, other teaching strategies are allowed as
long as they are suitable for teaching a foreign language.

6.3 How to use ATEM?

To use ATEM effectively, it is recommended to apply it to students who have been
identified as having low S-e. Therefore, a need analysis based on the four sources
previously mentioned is essential before starting the learning process. Lastly,
improving the use of ATEM is a crucial study to ensure that the hypothesis that
ATEM is an effective language learning model is accurate.

Riko Andrian (PhD) — Corresponding Author
Department of Arabic Language Teaching
Islamic University of Kerinci, Indonesia
ORCID Number: 0000-0003-1546-7458
andrianriko1@gmail.com

Widiya Yul (PhD)

Department of Arabic Language Teaching
Islamic University of Kerinci, Indonesia
ORCID Number: 0009-0004-4135-9631
widiyayul@iainkerinci.ac.id

380


mailto:andrianriko1@gmail.com
mailto:widiyayul@iainkerinci.ac.id

International Journal of Arabic-English Studies (IJAES) Vol.23, No.2, 2023

References

Abu Bakar, Zainudin, Lee Mei Yun, Ng Siew Keow and Tan Hui Li. (2014).
‘Goal-Setting learning principles’. Journal of Education and Learning,
8(1): 41-50. https://doi.org/10.11591/edulearn.v8il.204

Ahmad, Alay and Triantoro Safaria. (2013). ‘Effects of self-efficacy on students’
academic performance’. Journal of Educational, Health and Community
Psychology, 2(1): 22-29. http://dx.doi.org/10.13140/RG.2.1.3281.4487

Alsuhaibani, Zainab. (2019). ‘The Relationship between female EFL students’ use
of reading strategies and their reading self-efficacy’. International Journal
of Arabic-English Studies (IJAES), 19(2): 373-394.
https://doi.org/10.33806/ijaes2000.19.2.8

Arifa, Zakiyah, and Umar Al Farugq. (2021). ‘Mapping the research theme and
method: A corpus based approach to abstract of Arabic education
undergraduate program’. Arabiyatuna : Jurnal Bahasa Arab, 5(No. 1): 81—
94. https://doi.org/10.29240/jba.v511.2073

Azizli, Nicole, Breanna E. Atkinson, Holly M. Baughman and Erica A.
Giammarco. (2015). ‘Relationships between general self-efficacy,
planning for the future, and life satisfaction’. Personality and Individual
Differences, 82: 58—60. https://doi.org/10.1016/j.paid.2015.03.006

Bandura, Albert and National Inst of Mental Health. (1986). Social
Foundations of Thought and Action: A Social Cognitive Theory. Prentice-
Hall, Inc.

Bandura, Albert. (1971). Social Learning Theory. New York: General Learning
Press.

Bandura, Albert. (1993). ‘Perceived self-efficacy in cognitive development and
functioning’. Educational Psychologist, 28(2): 117-148.
https://doi.org/10.1207/s15326985ep2802_3

Bandura, Albert. (1997). Self-Efficacy: The Exercise of Control. New York: W.H.
Freeman and Company.

Botswana Training Authority. (2005). Guidelines for Developing Learning
Materials. Gaborone: Bota.

Bouddage, Soumia and Mohamed Elfatihi. (2018). ‘Foreign language speaking
anxiety among 2nd year baccalaureate students in Morocco’. International
Journal of Arabic-English Studies (IJAES), 18: 91-10.

Coady, James, and Thomas Huckin. (1997). Second Language Vocabulary
Acquisition: A Rationale for Pedagogy. Cambridge: Cambridge University
Press. https://doi.org/10.1017/CB0O9781139524643

Cook-Sather, Alison. (2010). ‘Students as learners and teachers: Taking
responsibility, transforming education, and redefining accountability’.
Curriculum Inquiry, 40(4): 555-575. https://doi.org/10.1111/j.1467-
873X.2010.00501.x

Diseth, Age. (2011). ‘Self-Efficacy, goal orientations and learning strategies as
mediators between preceding and subsequent academic achievement’.

381


https://doi.org/10.11591/edulearn.v8i1.204
http://dx.doi.org/10.13140/RG.2.1.3281.4487
https://doi.org/10.33806/ijaes2000.19.2.8
https://doi.org/10.29240/jba.v5i1.2073
https://doi.org/10.1016/j.paid.2015.03.006
https://doi.org/10.1207/s15326985ep2802_3
https://doi.org/10.1017/CBO9781139524643

Andrian and Yul Arabic Arabic Teaching Efficacy Model ...

Learning and Individual Differences, 21(2).
https://doi.org/10.1016/j.1indif.2011.01.003

Dubay, Nasirat. (2017). Al kafa’at al dhaatiat wa ealagatuha bi al takayuf al
madrasii ladaa talamidh al sanat al thaaniat al thanawi. Unpublished MA
Thesis, University Mohamed Boudiaf, M’sila.

Eggen, Paul, and Don Kauchak. (2012). Strategies and Models for Teachers. 6th
ed. Boston: Pearson Education, Inc.

Estrella, Ivonne. (2016). Teacher self-efficacy teach English learner in mainstream
classroom. Published PhD Thesis, Texas A&M University, Texas.
Gandeel, Arwa Mohammad. (2016). English language teachers’ beliefs and
practices regarding the teaching of speaking. Published PhD Thesis, The

University of Leeds, Leeds.

Gredler, Margaret. (2009). Learning and Instruction: Theory into Practice. 6th
ed. New Jersey: Pearson.

Hussain, Shafaat. (2017). ‘Teaching speaking skills in communication classroom’.
International Journal of Media, Journalism and Mass Communications
(IJMJIMC), 3(3): 14-21. https://doi.org/10.20431/2454-9479.0303003

Karbakhsh, Rahime, and Mohammad Ahmadi Safa. (2020). °‘Basic
psychological needs satisfaction, goal orientation, willingness to
communicate, self-efficacy, and learning strategy use as predictors of
second language achievement: a structural equation modeling approach’.
Journal of  Psycholinguistic Research, 49: 803-822.
https://doi.org/10.1007/s10936-020-09714-7

Kasim, Usman. (2015). ‘Implementation of group work in the classroom’. Lingua,
12(1): 97-106. https://doi.org/10.30957/lingua.v12i1.74

Kerr, Philip. (2020). Giving Feedback to Language Learners. Cambbridge:
Cambridge University Press.

Knight, Colin, Dragan GaSevi¢ and Griff Richards. (2005). ‘Ontologies to
integrate learning design and learning content’. Journal of Interactive
Media in Education, 6(1): 1-24. https://doi.org/10.5334/2005-7

Koseo, Yaman. (2015). ‘Self-Efficacy and academic achievement — a case from
Turkey’. Journal of Education and Practice, 6(29): 131-141.

Mcleod, Saul. (2023). Albert Bandura’s social learning theory. Document simply
psychology  (2023). https://www.simplypsychology.org/bandura.html
(Retrieved on 9 April, 2023).

Morrow, Lesley Mandel. (1985). ‘Retelling stories: A strategy for improving
young children’s comprehension, concept of story structure, and oral
language complexity’. The Elementary School Journal, 85(5): 647-661.
https://doi.org/10.1086/461427

Moss, Barbara. (2004). ‘Teaching expository text structures through information
trade book retellings’. Reading Teacher, 57: 710-718.

Mufidah, Nuril and Warisma Riski Nuryani. (2019). ‘Selfregulated learning dan
self efficacy Mahasiswa Tim Debat Bahasa Arab al-Kindy’. Arabiyatuna:
Jurnal Bahasa Arab, 3(1): 13. https://doi.org/10.29240/jba.v311.625

Odudukudu, Martin. (2019). Pure and Objective Thinking: Interest and Desire.

382


https://doi.org/10.1016/j.lindif.2011.01.003
https://doi.org/10.20431/2454-9479.0303003
https://doi.org/10.1007/s10936-020-09714-7
https://doi.org/10.30957/lingua.v12i1.74
https://doi.org/10.5334/2005-7
https://www.simplypsychology.org/bandura.html
https://doi.org/10.1086/461427
https://doi.org/10.29240/jba.v3i1.625

International Journal of Arabic-English Studies (IJAES) Vol.23, No.2, 2023

SAGE Open. https://doi.org/10.1177/2158244019844086

Pajares, F. (1996). ‘Self-efficacy beliefs in academic settings’. Review of
Educational Research, 66(4): 543-578.
https://doi.org/10.3102/00346543066004543

Papadopoulos, Isaak and Joan Kang Shin. (2021). ‘Developing young foreign
language learners’ persuasive strategies through intercultural folktales’.
Research Papers in Language Teaching and Learning, 158-202.

Paradis, Johanne, Adriana Soto-Corominas, Xi Chen and Alexandra
Gottardo. (2020). ‘How language environment, age, and cognitive
capacity support the bilingual development of Syrian refugee children
recently arrived in Canada’. Applied Psycholinguistics, 41(6): 1255-1281.
https://doi.org/10.1017/S014271642000017X

Pujaningsih, and Unik Ambarwati. (2020). ‘Self efficacy changes in
collaborative course for inclusive education preservice teachers’.
Cakrawala Pendidikan, 29(1): 78-89.
https://doi.org/10.21831/cp.v39i1.26669

Razmi, Mohammad Hasan, Ali Akbar Jabbari and Ali Mohammad Fazilatfar.
(2020). ‘Perfectionism, self-efficacy components, and metacognitive
listening strategy use: a multicategorical multiple mediation analysis’.
Journal of Psycholinguistic Research, 49: 1047—-1065.

https://doi.org/10.1007/s10936-020-09733-4

Saad, Eli. (2015). ‘Manage Socially: The social process model journal of
entrepreneurship and  organization management’. Journal of
Entrepreneurship  and  Organization — Management, 4(3): 3-4.
https://doi.org/10.4172/2169-026X.1000145

Sajidin, and Ashadi. (2021). ‘How do their ‘group work’ works as an active
learning strategy of EFL learning’. Cakrawala Pendidikan, 40(2): 480—
494. https://doi.org/10.21831/cp.v40i2.36234

Santoso, T., L. Yuanita and E. Erman. (2018). ‘The role of student’s critical
asking question in developing student’s critical thinking skills’. Journal of
Physics: Conference Series, 953(1): 0-6. https://doi.org/10.1088/1742-
6596/953/1/012042

Santrock, John. (2013). Adolescence. 13th ed. New York: McGraw-Hill
Education.

Schunk, Dale H, and Jo Mary Rice. (1989). ‘Learning goals and children’s
reading comprehension’. Journal of Reading Behavior, 21: 79-93.
https://doi.org/10.1080/10862968909547677

Schunk, Dale H., and Frank Pajares. (2002). ‘The development of academic self-
efficacy’. Educational Psychology, 15-31. https://doi.org/10.1016/B978-
012750053-9/50003-6

Shi, Hong. (2018). ‘Self-Efficacy beliefs and effective instructional strategies: U.S.
university English learners’ perspective’. International Journal of
Teaching and Learning in Higher Education 30(3): 477-496.

Smith-Justice, Ella M. (2017). Foreign language teacher self-efficacy: A
descriptive study of high school foreign language teachers in Central

383


https://doi.org/10.1177/2158244019844086
https://doi.org/10.3102/00346543066004543
https://doi.org/10.1017/S014271642000017X
https://doi.org/10.21831/cp.v39i1.26669
https://doi.org/10.1007/s10936-020-09733-4
https://doi.org/10.4172/2169-026X.1000145
https://doi.org/10.21831/cp.v40i2.36234
https://doi.org/10.1088/1742-6596/953/1/012042
https://doi.org/10.1088/1742-6596/953/1/012042
https://doi.org/10.1080/10862968909547677
https://doi.org/10.1016/B978-012750053-9/50003-6
https://doi.org/10.1016/B978-012750053-9/50003-6

Andrian and Yul Arabic Arabic Teaching Efficacy Model ...

Appalachia. Published PhD Thesis, The Ohio State University, Ohio.

The Education Hub. (2019). Strategies for promoting self-efficacy in students.
Document The Education Hub (2019).
https://theeducationhub.org.nz/category/school-resources/self-efficacy/
(Retrieved on 9 April, 2023).

Tobing, Irene Rebecca Angela. (2013). The relationship of reading strategies and
self-efficacy with the reading comprehension of high school students in
Indonesia. Published PhD Thesis, University of Kansas, Kansas.

Tohidi, Hamid and Mohammad Mehdi Jabbari. (2012). ‘Procedia social and the
effects of motivation in education’. Procedia-Social and Behavioral
Sciences, 31(2011): 820-824.
https://doi.org/10.1016/j.sbspro.2011.12.148

Tschannen-Moran, Megan and Anita Woolfolk Hoy. (2002).” The influence of
resources and support on teachers’ efficacy beliefs’. Annual meeting of the
American Educational Research Association, Session 13:82 on April 2,
2002. New Orleans, LA. http://anitawoolfolkhoy.com/pdfs/aera-2002-
megan.pdf (Retrieved on 9 April, 2023)

Tuaima, Rushdi Ahmed. (1998). Ta’lim al Lughat al 'Arabiat Li Ghayr al
Naatigin Biha, Manahijuh Wa Asalibih. 1SCO-Rabat: Manshurat al
Munazamat al Islamiat il Tarbiat wal *Ulum wal Thaqafa.

Usman, Asri Andi Kusumawati and Arifuddin Mannan. (2021). ‘The effect of
work experience, motivation, and culture on auditor performance with
mediation self efficacy’. Psychology And Education, 58(1). 474—489.
https://doi.org/10.17762/pae.v58i1.796

Vaughan-Johnston, Thomas, Joshua Guyer and Leandre R Fabrigar. (2020).
‘Persuasion and social change persuasion and social change’. Research
Encyclopedia of Psychology in the Real World.

Wyatt, Mark. (2008). Growth in practical knowledge and teachers’ self-efficacy
during an in- service BA (TESOL). Published PhD Thesis. The University of
Leeds, Leeds.

Yahya, Nurulakhma, Mohd Isa Hamzah, and Harun Baharudin. (2018).
‘Teacher’s self-efficacy in teaching Arabic language’. Attarbawiy:
Malaysian Online Journal of Education, 2(1): 10-17.

Zimmerman, Barry J. (2010). Self-regulated learning and academic achievement:
An overview’. Educational Psychologist, 39(8): 483-485.

384


https://theeducationhub.org.nz/category/school-resources/self-efficacy/
https://doi.org/10.1016/j.sbspro.2011.12.148
http://anitawoolfolkhoy.com/pdfs/aera-2002-megan.pdf
http://anitawoolfolkhoy.com/pdfs/aera-2002-megan.pdf
https://doi.org/10.17762/pae.v58i1.796

